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Overview

Purpose-driven assessment

Why use functional communication assessment?

Developing a communication profile

Describing the communicative environment

Determining critical communication skills and matching the individual and environment

Accommodations, interventions and natural supports

Defining the Population—Meet David Long

Communication deficits

Potential problems in:

Employment

Independent living

Social skills

Academic achievement

Why conduct the assessment?

Traditional assessment approaches

Diagnosis/classification vs. intervention

Medical vs. functional-ecological models

Traditional Approaches

Determine the presence or absence of a disorder

Confirm assessments and diagnoses

Provide prognostic information

Medical Model of Assessment

Deafness as deficiency

Goal is cure or normalization

Change results from professional’s action

Limitations to diagnostic approaches

Heavy emphasis on formal assessment

Reliance on norms yet, population is very heterogeneous
Focus on children, not adults

Limited sample of behavior assessed

Administration in office or clinical setting

Focus on standardization administration

Generalization questionable

Use of informal checklists

Evaluator Issues


Background knowledge, skills, and abilities


Disability and deafness knowledge


Sign language skills


Awareness of resources


Reliability between evaluators

Assessing to intervene

Deafness is a difference

Impact of disability mediated by interaction of the individual and society

Professional facilitates opportunity for change

Goal is to modify interaction between individual, society, and environment
Enhance congruence between individuals and their environments

Target functional skills

Seek the individual’s input
Focus on age-appropriate skills

Identify skills needed to meet the individual’s environmental and communication demands

Mode of communication less important than success
View the assessment as a collaborative experience
Use interpreters, job coaches, etc.

Rationale for Functional Assessment
Provides logical progression from evaluation to intervention

Communication environments vary

Adopt an ecologically based approach
Simultaneous focus on both individual and environment
Identify site-specific communication requirements and supports

Importance of congruence between individuals and their environments

Cannot understand an individual apart from the system of which he or she is a member.

Use multiple sources of information

Four-Step Approach 

1. Develop a communication profile

2. Describe the communication environment

3. Determine discrepancies

4. Plan interventions

Develop a Communication Profile

Develop composite picture of the individual’s background, abilities, and interests as related to communication
Provides a thorough overview of the consumer’s background

Identifies general communication skills and abilities

Describes specific communication skills and abilities
Data Collection Strategies

Review case files, medical and audiological reports, school records, etc.

Interview the individual, teachers, and family
Observe

Collaborate 

Background Info

Hearing loss

Health and secondary disability info

Current and prior living situation

Educational background

Employment history

Hearing Loss Information

Collect basic audiological data

Severity of loss

Cause (etiology)

Onset

Type of loss

Use of residual hearing

Date of last audiological evaluation

Use and benefit from amplification
Health Information

Physical description

General health status

Physical and/or health restrictions

Medications

Additional Disabilities?

Are there significant visual, motor, cognitive and/or other disabilities that impact communication?

Current and Prior Living Situation

Family communication background

Does the individual live with others?

If so…

Who?

What’s their hearing status?

How do they communicate with the individual?
Contact and interaction with other deaf individuals?

Peer group?

Educational Background

Type of school(s) attended

Educational achievement

Accommodations used to enhance communication

Communication strategies used with teachers and peers

Employment History

Any prior employment?

If yes…

Type of job, tasks, environment

Communication strategies with supervisors and peers

Effectiveness of communication accommodations

Communication Preferences
Preference and use of

Speech/speech reading
Sign

Fingerspelling

Gestures and pantomime

Drawing and showing pictures

Reading and writing

Communication devices

How does the individual…

Greet others
Get people’s attention
Express likes and dislikes
Ask questions
Express displeasure, frustration, and/or anger

Additional Communication Questions

Types of spontaneous communication?
Use turn-taking?
Communication attempts with…

Deaf people
Hearing people
Signers

Specific Communication Skills and Abilities

Gestural and pantomimed communication

Ability to be understood?

Use and recognize facial expressions?

Manual communication

Use?

Type of sign?

Receptive Signing

How well does the individual understand…

ASL signs?

English-based signs?

Instructions?

Yes/no questions?

Simple conversation?
Expressive Signing

How well does the individual…

Use fingerspelling?

Produce clear and understandable signs?

Express ideas clearly?

Ask yes/no questions?

Participate in simple conversations?

Speech skills

Use?

Frequency?

With whom?

Intelligibility?

Familiar persons

Unfamiliar persons

Writing Skills

Use?

Survival writing skills?

Name

Address

Legibility

Reading Skills

Use?

Types of information read?

Survival reading skills?

Interpreters

Prior experience?

Knowledge of 

Role and duties

When to use

How to obtain

Payment

Assistive Technology

Experience and/or possibility of benefit

Ability to maintain

Any devices needed but not possessed?

Why?

Skills and familiarity with assorted devices

Describe the Communicative Environment

Determine the nature, type, amount, and importance of communication in a specific site

Data Collection Strategies

Interviews with employer(s), supervisors, and/or co-workers regarding needed communication skills

Observe other students or workers, especially those who are deaf or have other disabilities

Observing Communicative Exchanges

What was communicated? (topic)

How was it communicated? (modality)

Was the exchange successful?

Who did most of the work to ensure understanding?

Process
First, describe the environment in terms of physical barriers and supports

Second, identify specific communication tasks needed for success

Determine functional communication demands

Where they are performed

Major activities associated with each component

Specific skills required for each activity

Barriers and Supports

Lighting

Noise

Visual distractions

Accessible technology (e.g., captioning)

Prior experience and knowledge

Does the interviewee have…

Experience communicating with deaf people?

Concerns regarding communication?

Are there other employees (deaf or hearing) who have manual communication skills?
Identify Communicative Tasks
What kinds of communication skills are needed?

Most frequently needed?

How critical are they?

Any required infrequently?

Prioritize Communication Tasks
Obtain communication-related input from others
Prioritize which communication skills are most important

Determine Discrepancies

Which are the most important communication skills?

What’s the “fit” between the individual’s communication profile and environmental requirements?

Rationale: Greater satisfaction and succedss occurs with a “good communication fit”
Identify mismatch(es) between needed skills and abilities

Which skills are most important?

Using the list of communication skills generated by the worksite analysis determine:

Importance of the skills

Whether it is possessed

If so, in what modality

Identify Discrepancies

Communication skills described as important but not possessed.

Example

Skill: Tell teacher that you’re confused

Importance: Very

Student: Does not possess this skill

Outcome: Discrepancy becomes focus of intervention and/or accommodation

Prioritize Discrepancies

List all communication discrepancies

Note reason for discrepancy (e.g., poor reading level, no prior experience)

Interview teacher, parent, employer, etc. to establish prioritization of skills

Plan Interventions 

Identify potential accommodations, interventions, and natural supports designed to reduce communication discrepancies.

Individual Considerations
Must consider consumer’s learning style

What instructional strategies seem to work best?

Any strategies to be avoided?

Any significant barriers to learning?

Setting Considerations

Any characteristics of the work environment that would tend to encourage or discourage the adoption of specific intervention strategies?
What is the parent, teacher, school, and/or employer’s attitude toward accommodations?

Accommodations

Accommodations should be:

Chosen with the individual’s assistance
Designed to promote individuality, independence, and autonomy

As inconspicuous as possible yet still effective

Technology based

Visual alerting devices
Smart phones/Text messaging

Closed captioning

FM systems

Vibrating pagers

Tactile aids

Telephone amplifier

Online assessment tool (designed for post-secondary but identifies accommodations for individuals described as having low literacy)

(http://pdcorder.pepnet.org/media/greglog/index.htm)
Telephone amplifier
Low tech

Picture books (Use a digital camera to develop a picture book of the individual engaging in each activity)
PECS

Color coding, especially if the task requires matching
Drawings

Teacher notes

Maximize visual orientation to environment

Special services

Interpreters

Note takers

Itinerant teachers

Tutors

Natural supports
Relates to “people factors” that can greatly enhance (or hinder) success

Sign language classes
Disability awareness education

Encourage creativity and use of gestures and pantomime

Participate in co-curricular activities
Summary

Understand the individual’s communication skills

Assess communication demands of the environment
Compare the individual’s skills against site demands

Intervene to create a best fit between the individual and environment
Application Exercises

Consider the following information and describe how you would use a functional communication assessment approach to determine potential interventions across two different time periods.

Communicative Profile—Elementary and Junior High
Background Info

Profound bilateral hearing loss

Borderline intelligence, mild CP

Lives with family 

Attended a day program, oral only 

Preferences?

Limited communication skills

Best with written instructions

No experience with communication devices

How does the individual…

Greet others...needs encouragement
Get people’s attention...seldom done, points
Express likes and dislikes....says “good time” does  not clearly express dislikes
Ask questions...does not ask 
Additional communication questions

Very seldom communicates spontaneously 

Shows turn taking in play. Limited language does not support use with communication. 

Does not seem to recognize the difference between …Deaf people  or hearing people
Specific communication skills and abilities

Gestural and pantomimed communication

Basic nouns and verbs

Mother, father, home, dog
Come, eat, stop
No meaningful knowledge or use of sign language

Speech skills

Uses speech rarely.

Able to clearly say his name and selected words (e.g., bathroom, ice tea, Greg)

Intelligibility overall is generally poor.

Describe the classroom as a communicative environment

Barriers to communication?

Supports?

Communicative tasks and requirements?

Likely Discrepancies?

What classroom skills would David need that he might not possess?

Interventions

Where would you likely intervene?

What strategies would be most helpful?

Communicative Profile—Young to mid-adulthood
Receptive signing

Does not understand connected signing.

Able to answer yes/no questions.

Frequently echolalic

First consistent exposure to sign during his early 30s at SCHI 

Expressive signing

Fingerspells individual words well

Signs are generally clear and understandable

Basic needs expressed clearly

Does not typically ask questions or comment on his environment.

Minimal interest in other’s conversations.

Reading skills

Able to read basic information (2nd grade level)

Likes to look at pictures

Has survival reading skills

Bus schedule

Writing skills

Demonstrates survival writing skills

Name

Address

Legibility is reasonably clear

Understanding reciprocity of letter writing not consistently understood.

Interpreters and assistive technology

No experience beyond his hearing aid
Describe Chester’s Hamburgers as a communicative environment

Barriers to communication?

Supports?

Communicative tasks and requirements?

Likely Discrepancies?

What communication skills would David need that he might not possess?

Interventions

Where would you likely intervene?

What strategies would be most helpful?

